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VII. Relatcd Services



Related Services

Definition

What the Federal Regs. Say ...

"Related services" means fransportation and
such developmental, corrective, and other
supportive services as are required to assist
a child with a disability to benefit from spe-
cial education, and includes speech-language
pathology and audiology services, interpreting
services, psychological services, physical and
occupational therapy, recreation, including
therapeutic recreation, early identification
and assessment of disabilities in children,
counseling services, including rehabilitation
counseling, orientation and mobility services,
and medical services for diagnostic or evalua-
tion purposes. Related services also include
school health services and school nurse ser-
vices, social work services in schools, and par-
ent counseling and training. Sec. 300.34(a).

Exception; services that apply to children
with surgically implanted devices, including
cochlear implants - Related services does
not include a medical device that is surgically
implanted, the optimization of that device's
functioning (e.g., mapping), maintenance of
that device, or the replacement of that de-
vice. Sec. 300.34(b)(1).

Nothing in paragraph (b)(1) ... limits the right
of a child with a surgically implanted device ...
to receive related services ... that are deter-
mined by the IEP Team to be necessary for
the child to receive FAPE; limits the respon-
sibility of a public agency to appropriately
monitor and maintain medical devices that
are needed fo maintain the health and safety
of the child, including breathing, nutrition, or
operation of other bodily functions, while the
child is transported to and from school or is
at school; or prevents the routine checking of
an external component of a surgically im-
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planted device to make sure it is functioning

properly.... Sec. 300.34(b)(2).

What the Regulations Mean ...

The federal law provides a non-inclusive (not
intended to be complete) list of related ser-
vices that may be provided to a child with a
disability. In deciding whether a child with a
disability will receive any related services, the
IEP Team will, through the evaluation process,
determine whether such services are needed
to assist the child to benefit from the child's

special education program.

A child must first be determined eligible for
special education services under IDEA before
a child may receive a related service. Related
services cannot "stand alone” without a special
education program under IDEA. If a student
does not qualify for services under IDEA, but
would benefit from a related service, those
services could be provided under Section 504
of the Rehabilitation Act, as related services

can "stand alone" under Section 504,

‘ What Parents Should Know ... ‘

| All agreed-upon related services must
be included in the child's IEP, which
| must specifically state the type and
amount of services, and the frequency,
location, and duration of the services.
Once included in the IEP, the school
has a legal duty to provide those ser-
| vices. (See TIP Box, p. 60; What Par-
‘ ents Should Know, p. 61).

Other types of developmental, corrective
or supportive services have also been pro-
vided for children with disabilities as re-
lated services. Some examples include a
one-on-one aide, assistive technology de-
vices/services, music therapy, vision ther-
apy, and hippotherapy (specialized thera-
peutic horseback riding).
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Related Services

Audiology Services

What the Federal Regs. Say ...

Audiology includes identification of chil-
dren with hearing loss; determination of
the range, nature, and degree of hearing
loss, including referral for medical or
other professional attention for the ha-
bilitation of hearing: provision of habili-
tative activities, such as language habili-
tation, auditory training, speech reading
(lip-reading), hearing evaluation, and
speech conservation; creation and admini-
stration of programs for prevention of
hearing loss; counseling and guidance of
children, parents, and teachers regarding
hearing loss; and determination of chil-
dren’s needs for group and individual am-
plification, selecting and fitting an appro-
priate aid, and evaluating the effective-
ness of amplification. Sec. 300.34(c)(1).

What the Regulations Mean ...

After parents and school professionals (IEP
Team) have determined through evaluations
that the child requires audiology services,
those services must be included in the
child's TEP, which must specifically state
the type and amount of services, and the
frequency, location, and duration of the
services, as well as specific annual goals if
appropriate for the audiology services being
provided. Once included in the IEP, the
school has a legal duty to provide those ser-
vices. (See TIP Box, p. 60; What Parents
Should Know, p. 61). The school's duty to
provide these services exists even if the
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audiology services are not currently avail-
able within the school system. If not avail-
able within the school system, the school
must contract with outside professionals to
provide the services.

F

N

What Parents Should Know ...

The South Dakota School for the
Deaf will complete hearing tests for
all children birth through 21 who are
residents of South Dakota at no cost
to parents. For more information,
contact the South Dakota School for
the Deaf at: (605) 367-5200.

(
In
South Dakota ...

-

The following is a partial listing of Audiol-
ogy resources:

Communication Services for the Deaf
(CSD) provides a wide variety of services
throughout the State.

1-866-246-5759 (Voice/TTY).

Center for Disabilities Deaf-Blind Pro-
gram provides information and training on
screening and identification of children
who have a combination of a hearing loss
and a vision loss. (605) 357-1439 or 1-800
-658-3080 (Voice/TTY).

South Dakota School for the Deaf pro-
vides services to local schools which in-
clude audiological testing. There are sev-
eral outreach specialists who provide on-

going contact for parents and public school
teachers. (605) 367-5200 (Voice/TTY).



Related Services
Counseling / Parent Counseling

and Training / Rehabilitation
Counseling Services

What the Federal Regs. Say ...

Counseling services means services pro-
vided by qualified social workers, psy-
chologists, guidance counselors, or other
qualified personnel. Sec. 300.34(c)(2).

Parent counseling and training means as-
sisting parents in understanding the spe-
cial needs of their child; providing par-
ents with information about child devel-
opment; and helping parents to acquire
the necessary skills that will allow them
to support the implementation of their
child's IEP or IFSP. Sec. 300.34(c)(8).

Rehabilitation counseling services means
services provided by qualified personnel
in individual or group sessions that focus
specifically on career development, em-
ployment preparation, achieving independ-
ence, and integration in the workplace and
community of a student with a disability.
The term also includes vocational rehabili-
tation services provided to a student with
a disability by vocational rehabilitation
programs funded under the Rehabilitation
Act of 1973, as amended, 29 U.5.C. §701
et seq. Sec. 300.34(c)(12).

What the Regulations Mean ...

IEP Teams should determine whether the
child requires counseling services and/or
rehabilitation counseling services. If a
child requires counseling services o bene-

fit from the child's special education pro-
gram, the service must be contained in the
IEP and specify who will provide it, the
type and amount of counseling services,
and the frequency, location, and duration
of the services, as well as specific annual
goals if appropriate for the counseling ser-
vices being provided. Once included in the
IEP, the school has a legal duty to provide
those services. (See TIP Box, p. 60; What
Parents Should Know, p. 61). Based on the
child's unique needs, the child may require
counseling from a school counselor, a li-
censed professional counselor, a psycholo-
gist and/or a rehabilitation counselor. The
school must contract with outside profes-
sionals to provide the service if necessary.

Sometimes parents may need training in
understanding their child's disability and/
or allowing them to support implementation
of the IEP. These training experiences
must be included in the child's IEP and
provided at no cost to the parents.

What Parents Should Know ...

“ If the IEP Team determines, based “
“ on evaluation results, that a child “
needs some form of counseling ser-
“ vices to benefit from the child's IEP “
(such as for a child with an emotional
disturbance, but certainly not limited
to that disability), it is the school's
responsibility to pay for those ser-
“ vices. If the school does not have “
the service available in the school
“ system, the school must contract “
with (pay) outside professionals to
“ provide the service if necessary to “
meet a child's needs.
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Related Services
Early Identification and

Assessment / Medical
Services

What the Federal Regs. Say ...

Early identification and assessment of
disabilities in children means the imple-
mentation of a formal plan for identify-
ing a disability as early as possible in a
child's life. Sec. 300.34(c)(3). (See
Section IIT on "Child Find").

Medical services means services pro-
vided by a licensed physician to deter-
mine a child's medically related disabil-
ity that results in the child's need for
special education and related services.
Sec. 300.34(c)(b).

What the Regulations Mean ...

Generally, schools are not required to pay
for "medical services,” which means ser-
vices that must be provided by a physi-
cian. The lone exception is where a child
requires an evaluation by a physician to
help determine the child's disability for
purposes of determining the child's eligi-
bility or continuing eligibility and/or de-
termining services that the child requires
as a result of the child's disability.

What Parents Should Know ...

During the course of the evaluation

process, if the school or IEP Team
finds that a medical evaluation is

needed to determine the existence of
(diagnose) a particular disability, or
the services a child requires, the
school is responsible for paying for
that evaluation.

For example, if the IEP Team sus-
pects a child may have ADD/ADHD
and believes a diagnosis is required
from a medical doctor to validate the
IEP Team's concerns, the school must
pay for that evaluation.

Medical evaluations may also be re-
quired in instances of a child with an
emotional disturbance to determine
the nature of the child's emotional
impairments (e.g., depression, anxiety,
etc.) and to determine services the
child may require.

Many of the conditions that fall under
the category of “other health impair-
ment" may require a medical diagnosis
in order to determine the existence
of the disability and/or determine
what services the child may require.
In these instances, the school dis-
trict should pay for the medical
evaluation to diagnose the child's dis-
ability. The school is not responsible
for paying for a child's ongoing medi-
cal treatment, including medication.

TIP - Remember, a medical diagno-
sis alone does not qualify a student
for special education services. The
student must meet the two-pronged
test for eligibility discussed in Sec-
tion V.




Related Services

Interpreting Services

What the Federal Regs. Say ...

Interpreting services includes the follow-
ing, when used with respect to children who
are deaf or hard of hearing: Oral translit-
eration services, cued language translitera-
tion services, sign language transliteration
and interpreting services, and transcription
services, such as communication access real
-time franslation (CART), C-Print, and Type-
Well; and special interpreting services for
children who are deaf-blind. Sec. 300.34(c)

(4).

What the Regulations Mean ...

Children who are deaf or hard of hearing
must be provided with interpreting services
based on the unique needs of each child, if
needed to benefit from the child's special
education program. Interpreting services
must be included in the IEP, which must spe-
cifically state the type and amount of ser-
vices, and the frequency, location, and dura-
tion of the services. Once included in the
IEP, the school has a legal duty to provide
those services. (See TIP Box, p. 60; What
Parents Should Know, p. 61).
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What Parents Should Know ...

While interpreting services, which can
consist of a wide variety of services
based on the child's unique communica-
tion needs, is now listed in the law as a
related service, the IEP Team must
also consider the requirements listed
previously (in Section VI) for children
with special communication needs. The
IEP Team must consider opportunities
for direct communications with peers
and professional personnel in the
child’'s language and communication
mode, academic level, and full range of
needs, including opportunities for di-
rect instruction in the child's language
and communication mode.

While parents should always insist on
teachers, other providers, and evalua-
tors who can provide direct instruc-
tion, at the very least a child who is
deaf or hard of hearing must be pro-
vided with appropriate interpreting
services by personnel qualified o ef-
fectively interpret given a child's cog-
nitive level and current signing abili-
ties. For example, if a child's sighing
abilities are at a higher level than the
interpreter’s, there would certainly be
a question as to the appropriateness of
the interpreting services and the ap-
propriateness of the education the
child was receiving.
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Related Services
Occupational Therapy (OT)

Services

What the Federal Regs. Say ...

Occupational therapy means services pro-
vided by a qualified occupational therapist;
and includes improving, developing or re-
storing functions impaired or lost through
iliness, injury, or deprivation; improving
ability to perform tasks for independent
functioning if functions are impaired or
lost; and preventing, through early inter-
vention, initial or further impairment or
loss of function. Sec. 300.34(c)(6).

What the Regulations Mean ...

Part of a child's right to an appropriate
education is the receipt of related services
necessary for him/her to benefit from spe-
cial education.

Once it is determined through the evalua-
tion process that a child needs occupational
therapy services, it must be included in the
IEP, which must specifically state the type
and amount of services, and the frequency,
location, and duration of the services, as
well as specific annual goals. Once included
in the IEP, the school system has a legal
duty fo provide those services. (See TIP
Box, p. 60; What Parents Should Know, p.
61). This duty exists even if occupational
therapy services are not currently available
within the school system. If a student
needs occupational therapy to benefit from
the program, the school system would have
to provide these services by contracting
with outside professionals.
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What Parents Should Know ...

Occupational therapy (OT) is generally
oriented foward the development and
maintenance of functions and skills
necessary for daily living. An OT in
school programs attempts to prevent
deterioration of those functions and
helps remediate deficits that impair
performance. Occupational therapists
often have special expertise in pre-
scribing and constructing adaptive de-
vices (especially for fine motor activi-
ties) and in conducting mealtime activi-
ties for individuals with physical or
sensory involvement.

In
South Dakota ...

w

A student may be identified as needing
occupational therapy as a related service
if the student has a disability and re-
quires special education, needs occupa-
tional therapy to benefit from special
education, and the student demonstrates
performance on a standardized assess-
ment instrument that falls at least 1.5
standard deviations below the mean in one
or more of the following areas: fine motor
skills, sensory integration, and visual mo-
tor skills. ARSD 24:05:27:23.

D

.
TIP - Make sure the tests are admin-
istered by a licensed/registered occu-
pational therapist. Ask him/her ques-
tions about the test and how it is
scored and how it assesses skills.




Related Services
Orientation and Mobility

Services

What the Federal Regs. Say ...

Orientation and mobility services
means services provided to blind or
visually impaired children by qualified
personnel to enable those students to
attain systematic orientation to and
safe movement within their environ-
ments in school, home, and community:
and includes teaching children the fol-
lowing, as appropriate: spatial and envi-
ronmental concepts and use of informa-
tion received by the senses (such as
sound, femperature and vibrations) fo
establish, maintain, or regain orientation
and line of travel (e.g., using sound at a
traffic light to cross the street); to use
the long cane or a service animal o sup-
plement visual travel skills or as a tool
for safely negotiating the environment
for children with no available travel vi-
sion; to understand and use remaining
vision and distance low vision aids; and
other concepts, techniques, and tools.
Sec. 300.34(c)(7).

What the Regulations Mean ...

While always assumed to be a related
service, orientation and mobility
services were officially added to IDEA
with the 1997 amendments and 1999
regulations.
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What Parents Should Know ...

IEPs for children who require orienta-
tion and mobility services should be
very specific as tfo what services the
child will receive. The IEP should in-
clude the type and amount of orienta-
tion and mobility services, the location,
frequency and duration of the services
to be provided, and the person or per-
sons responsible for providing the ser-
vices, as well as specific annual goals.
This service should be provided by a
trained professional. Once included in
the IEP, the school system has a legal
duty to provide those services. (See
TIP Box, p. 60; What Parents Should
Know, p. 61).

Children with disabilities OTHER
THAN blindness or visual impairments
who require assistance in developing an
awareness of the environment and
learning skills necessary fo move ef-
fectively and safely from place to place
(in school, at home, at work, in the
community), should have "Travel Train-
ing" contained in their IEPs as a form
of special education. (See definition of
"Travel Training" in Section I).
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Related Services
Physical Therapy (PT)

Services

What the Federal Regs. Say ...
Physical therapy means services pro-
vided by a qualified physical therapist.
Sec. 300.34(c)(9).

What the Regulations Mean ...

Part of a child's right to an appropriate edu-
cation is the receipt of related services nec-
essary for him/her to benefit from instruc-
tion. Once the parents and school profession-
als have determined through the evaluation
process that a student needs physical therapy
services, it must be included in the IEP, which
must specifically state the type and amount
of services, and the frequency, location, and
duration of the services, as well as specific
annual goals. Once included in the IEP, the
school system has a legal duty to provide
those services. (See TIP Box, p. 60; What
Parents Should Know, p. 61). This duty exists
even if physical therapy services are not cur-
rently available within the school system. If
a child is determined to need physical therapy
services, the school would then have to pro-
vide these services by contracting with out-
side professionals.
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What Parents Should Know ...

The physical therapist (PT) is trained
to prescribe and supervise the follow-
ing types of activities: gross motor ac-
tivity and weight-bearing, positioning,
range of motion, relaxation, stimulation,
postural drainage, and other physical
manipulation and exercise procedures.
The physical therapist often provides
information and direct instruction to
team members on appropriate position-
ing and handling and on the use and con-
struction of adaptive equipment.

In
South Dakota ...

1

Physical therapy, as a related service, in-
cludes gross motor development; mobility;
use of adaptive equipment; and consulta-
tion and training in handling, positioning,
and fransferring students with physical
impairments. ARSD 24:05:27:24.

A student may be identified as needing PT
if the student has a disability and requires
special education services, needs physical
therapy to benefit from special education,
and demonstrates a delay of at least 1.5
standard deviations below the mean on a
standardized motor instrument. ARSD
24:05:27:25.

%

TIP - Make sure the tests are admin-
istered by a registered/licensed physi-
cal therapist, and ask him/her ques-
tions about how the test assesses the
skills and how it is scored.




Related Services

Psychological Services

What the Federal Regs. Say ...

Psychological services includes adminis-
tering psychological and educational
tests, and other assessment proce-
dures; interpreting assessment results;
obtaining, integrating, and interpreting
information about child behavior and
conditions relating to learning; consult-
ing with other staff members in plan-
ning school programs to meet the spe-
cial education needs of children as indi-
cated by psychological tests, interviews,
direct observation, and behavioral
evaluations; planning and managing a
program of psychological services, in-
cluding psychological counseling for chil-
dren and parents; and assisting in devel-
oping positive behavioral intervention
strategies. Sec. 300.34(c)(10).

What the Regulations Mean ...

Psychological services are delivered as a
related service when necessary to help
eligible students with disabilities benefit
from their special education. In some
schools, these services are provided by a
school psychologist, but some services are
also appropriately provided by other
trained personnel, including school social
workers and counselors. IDEA requires
that, in the case of a child whose behavior
impedes his or her learning or that of oth-
ers, the IEP Team consider the use of
positive behavioral interventions and sup-
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ports and other strategies to address
that behavior. The interventions may fo-
cus on the results of an absent, inade-
quate, inconsistent, or negative behavior
that interferes with learning. Or, they
may focus on curricular instructional is-
sues that may trigger problem behaviors.
Positive behavioral interventions and sup-
ports involve a comprehensive set of
strategies aimed at providing students
with a disability an improved lifestyle that
includes reductions in problem behaviors,
changes in social relationships, expansion
of appropriate social skills, and an in-
crease in school and community inclusion.

What Parents Should Know ...

While school psychologists, social
workers, and/or counselors may be
involved in assisting in developing a
positive behavioral intervention plan,
parents can and should also be
involved in creating behavioral
strategies. It is also important for
parents to remember that other
appropriate professionals in a school
district may play a role in positive
behavioral intervention plans.
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Related Services

Recreation

What the Federal Regs. Say ...

Recreation includes assessment of leisure
function; therapeutic recreation services;
recreation programs in schools and
community agencies; and leisure education.
Sec. 300.34(c)(11).

What the Regulations Mean ...

Recreation services generally are intended to
help students with disabilities learn how to use
their leisure and recreation time construc-
tively. Through these services, students can
learn appropriate and functional recreation and
leisure skills. According tfo IDEA, recreation
activities may fall into one or more of the fol-
lowing classifications:

(1) physical, cultural, or social;

(2) indoor or outdoor;

(3) formal or informal;

(4) spectator or participant;

(B) independent, cooperative, or competitive; or
(6) sports, games, hobbies, or toy play.

Recreational activities may be provided during
the school day or in after-school programs in a
school or a community environment. Districts
have made collaborative arrangements with lo-
cal parks and recreation programs or local
youth development programs fo provide recrea-
tional services. As part of providing this re-
lated service, persons qualified to provide rec-
reation carry-out activities such as:

e Assessing a student's leisure interests and
preferences, capacities, functions, skills,
and needs;

e Providing therapeutic recreation services
and activities to develop a student's func-
tional skills;
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Providing education in the skills, knowl-
edge, and attitudes related fo leisure in-
volvement;

Helping a student participate in recreation
with assistance and/or adapted recreation
equipment;

Providing training to parents and educa-
tors about the role of recreation in en-
hancing educational outcomes;

Identifying recreation resources and fa-
cilities in the community; and

Providing recreation programs in schools
and agencies.

What Parents Should Know ...

It is important for parents fo remember
that recreational services may be pro-
vided through IDEA. Goals regarding
leisure-time activities should be included

in the TEP when deemed appropriate by

the student's IEP Team. If the IEP
Team determines that a student needs
recreation services, it must be included
in the IEP, which must specifically state
the type and amount of services, and the
frequency, location, and duration of the
services, as well as specific annual
goals if appropriate for the recreation
services being provided. Once included
in the IEP, the school system has a legal
duty to provide those services. (See
TIP Box, p. 60; What Parents Should
Know, p. 61).




Related Services
School Health Services /

School Nurse Services

What the Federal Regs. Say ...

School health services and school nurse
services means health services that are
designed to enable a child with a disabil-
ity to receive FAPE as described in the
child's IEP. School nurse services are
services provided by a qualified school
nurse. School health services are ser-
vices that may be provided by either a
qualified school nurse or other qualified
person. Sec. 300.34(c)(13).

What the Regulations Mean ...

While "medical services" provided by a
school are narrowly defined as evaluations
performed by a medical doctor, “school
health services and school nurse services"
is a very broad term.

School health services/school nurse ser-
vices includes a number of services that
can be provided by someone who is not a
physician, such as a school nurse, LPN, or
other qualified person. They can include a
variety of different services, from pro-
viding a child with medications (if the
child must take them during school
hours), to the provision of a full-time
nurse to monitor and assist a child with
severe health conditions throughout the
school day. They could include the avail-
ability of a nurse, or training for staff, to
assist a child who has a seizure disorder
or other medical conditions.
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E
What Parents Should Know ...

All School Health Services that are
needed to assist a child with a disability
to benefit from special education must
be included with sufficient detail in the
child's IEP, which must specifically state
the type and amount of services, and
the frequency, location, and duration of
the services. Once included in the IEP,
the school system has a legal duty to
provide those services. (See TIP Box, p.
60; What Parents Should Know, p. 61).

I
I
I
I
The school nurse can help with the well- I
I
I
I
I
I

being of children with disabilities. This
can cover a range of needs, from sei-
zures to medications to emergency first
aid. Nurses and teaching staff can help
with students who require specialized
procedures such as catheterizations,
suctioning, and tube feeding, as well as
routine procedures, such as skin care
and cast care. Assistance can be pro-
vided through direct service, or through
training of other staff.

Schools must hire or contract with
qualified nurses or other personnel as is

necessary to meet the unique needs of
! the student. ‘

0
Q
-
>
|
Q
1))
v
Y
-
S
Q
o
H
[
>




Related Services

Social Work Services in
Schools

What the Federal Regs. Say ...

Social work services in schools includes
preparing a social or developmental his-
tory on a child with a disability; group and
individual counseling with the child and
family; working in partnership with par-
ents and others on those problems in a
child's living situation (home, school, and
community) that affect the child's ad-
justment in school; mobilizing school and
community resources to enable the child
to learn as effectively as possible in his
or her educational program; and assisting
in developing positive behavioral interven-
tion strategies. Sec. 300.34(c)(14).

What the Regulations Mean ...

Issues or problems at home or in the com-
munity can adversely affect a student’s per-
formance at school, as can a student's atti-
tudes or behaviors in school. “Social work
services in schools” may become necessary
in order to help a student benefit from his
or her educational program. Social work

N

)
(

7
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services should be carried out by a licensed
social worker.

If the IEP Team determines a child requires
"social work services in schools” in order to
benefit from the child's special education
program, the services needed should be de-
tailed in the child's IEP and provided at no
cost to the parents. The IEP must specifi-
cally state the type and amount of services,
and the frequency, location, and duration of
the services. Once included in the IEP, the
school system has a legal duty to provide
those services. (See TIP Box, p. 60; What
Parents Should Know, p. 61).

! What Parents Should Know ...
|

|

|

I' The need for social work services
should be included in the student's
IEP as determined by the child's TEP
Team. If social work services are de-
termined appropriate by the IEP

I Team, the school must hire or con-
tract for those services. If parents
believe a child requires social work
services in school and the school de-
nies the service, parents may request

| mediation or file a Due Process Com-

Il plaint to have the issue addressed at

a due process hearing.

|



Related Services
Speech-Language Pathology

Services

What the Federal Regs. Say ...

Speech-language pathology services
includes identification of children with
speech or language impairments; diagno-
sis and appraisal of specific speech or
language impairments; referral for
medical or other professional attention
necessary for the habilitation of speech
or language impairments; provision of
speech and language services for the
habilitation or prevention of communica-
tive impairments; and counseling and
guidance of parents, children, and
teachers regarding speech and language
impairments. Sec. 300.34(c)(15).

What the Regulations Mean ...

Speech-language professionals and speech
-language assistants, in accordance with
State regulations, provide speech-
language pathology services. These ser-
vices address the needs of children and
youth with communication disorders.

If a child with a disability requires
speech-language therapy as a related ser-
vice, it must be detailed in the child's IEP,
including the type and amount of services,
and the frequency, duration, and location
of the services, as well as specific annual
goals. Once included in the IEP, the
school system has a legal duty to provide
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those services. (See TIP Box, p. 60;
What Parents Should Know, p. 61).

Speech-language pathology services can
also "stand alone” as a child with a disabil-
ity's special education program, so long as
the services are considered special edu-
cation rather than a related service. Sec.
300.39(a)(2)(i).

‘l As part of the IEP Team, parents, |‘
“ along with the rest of the student's “
IEP Team, should determine whether
a child with a disability requires
appropriate speech-language services
‘l in order to benefit from the child's |‘
special education program. If a child
“ is determined tfo need speech- “
language services, they must be
‘l included in the child's TEP. |‘
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Related Services

Transportation

What the Federal Regs. Say ...

Transportation includes travel to and
from school and between schools; travel
in and around school buildings; and spe-
cialized equipment (such as special or
adapted buses, lifts, and ramps), if re-
quired to provide special transportation
for a child with a disability. Sec.
300.34(c)(16).

(IDEA's LRE requirements apply to
transportation services.  See Secs.
300.107, 300.117). (See also Section X).

What the Regulations Mean ...

A child may be determined to require the
related service of transportation if the
child needs transportation (or some spe-
cialized form of transportation) to get to
and from school in order to benefit from
special education. For example, transpor-
tation may be needed as a related service
if the child cannot safely walk to school
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or ride a regular school bus as a result of
the child's disability.

It can also include transportation to and
from a related service. For example, if a
child with a disability needs to be trans-
ported to a different school building or to
a private provider for physical therapy,
that transportation would need to be pro-
vided by the school district and included
in the child's TEP.

It can include transporting a child to and
from a residential placement, including
trips home on weekends/holidays as ap-
propriate. It can also include trips for
the parents to visit the child, including
the cost of room and board. The number
of trips home for the child and/or the
number of trips for the parents fo the
residential placement must be determined
by the IEP Team.

Transportation must also be provided for
out-of-tfown evaluations paid for by the
school. If parents are asked and agree to
provide this related service for the
school district, transportation costs
would include reasonable room and board
for parents if the distance involved or
length of the evaluation would require an
overnight stay.



Related Services
Transportation (cont.)

What Parents Should Know ...

If a child with a disability is deter-
mined to require the related service of
transportation, a school can never re-
guire that the parent provide the ser-
vice. A school may "ask” the parent to
provide the service (and be reim-
bursed), but cannot require that the
parent provide the service as a condi-
tion to including fransportation in the
child's TEP. If parents agree to pro-
vide the transportation, they may ne-
gotiate the rate, but it must be at
least the current State rate. Given
the fluctuation in gas prices, reim-
bursement at the minimum State
rate may well result in the service
not being provided “free of charge”
to parents; thus a reason for par-
ents to seek a higher rate than the
State rate.

If the school offers appropriate
transportation and the parent turns
down that offer and wants to trans-
port the child, the parent may choose

to provide the transportation but
would not be entitled to reimburse-
ment.

Transportation arrangements must be
specifically stated in the child's IEP.
The TIEP must specifically state the
type and amount of transportation ser-
vices, and the frequency, location, and
duration of the services. Once in-
cluded in the IEP, the school system
has a legal duty to provide those ser-
vices. (See TIP Box, p. 60; What Par-
ents Should Know, p. 61).

In
South Dakota ...

~—

If transportation is required for the child
to benefit from the special education pro-
gram, transportation shall be written in the
IEP and provided at no cost to the parent.
A district may not require that a parent
provide fransportation; however, if both
parties agree that the parent will provide
the transportation, it shall be noted on the
IEP and the parent shall be reimbursed by
the district in accordance with SDCL 13-30
-3 and 13-37-8.9. ARSD 24:05:27:07.
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Transition Services

Definition

What the Federal Regs. Say ...

Transition services means a coordinated
set of activities for a child with a disabil-
ity that is designed to be within a results-
oriented process, that is focused on im-
proving the academic and functional
achievement of the child with a disability
to facilitate the child's movement from
school to post-school activities, including
postsecondary education, vocational educa-
tion, integrated employment (including sup-
ported employment), continuing and adult
education, adult services, independent liv-
ing, or community participation; is based on
the individual child's needs, taking into ac-
count the child's strengths, preferences
and interests; and includes instruction, re-
lated services, community experiences, the
development of employment and other
post-school adult living objectives, and if
appropriate, acquisition of daily living skills
and provision of a functional vocational
evaluation. Sec. 300.43(a).

Transition services for children with dis-
abilities may be special education, if pro-
vided as specially designed instruction, or a
related service, if required to assist a
child with a disability to benefit from spe-
cial education. Sec. 300.43(b).
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What the Regulations Mean ...

Transition services provided by the school
and/or other participating agencies must be
carried out in a coordinated manner that
does not duplicate services.

Transition planning must include specific an-
ticipated outcomes that the student will
achieve by the time the student graduates,
ages out of, or otherwise leaves the public
school system. Thus, unlike annual goals in
the IEP, transition goals will necessarily ex-
tend for several years.

Transition services should provide the stu-
dent a seamless transition from school to
post-school activities. One or more post-
school activities may be appropriate.

In determining ftransition services for a stu-
dent, it is imperative that the services pro-
vided be based on the student's strengths,
preferences, and interests. The student's
transition goals, based on his/her strengths,
preferences and interests, should be the
first matter discussed at an IEP Team
meeting addressing a student's transition
needs.

In each outcome area, eg., postsecondary
education, employment, etc., the child’'s IEP
should include instruction, related services,
community experiences, the development of
employment and other post-school adult liv-
ing objectives, and if appropriate, acquisi-
tion of daily living skills and provision of a
functional vocational evaluation. Appropri-
ate annual and long-term goals must be de-
veloped based on the child's unique transi-
tion needs.

Appropriate linkages to services and sup-
ports the student will need when finished
with school should be in place before he/she
leaves the school setting and documented in
the IEP.
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Transition Services
Definition (cont.)

What Parents Should Know ...

In each area of post-school activities
appropriate for a student - postsec-
ondary education, vocational training,
integrated employment (including sup-
ported employment), continuing and
adult education, adult services, inde-
pendent living, or community participa-
tion) - the school or other participating
agency must provide instruction

(special education), related services (if
needed to benefit from the instruc-
tion), community experiences, the de-
velopment of employment and other
post-school adult living objectives, and

if appropriate, acquisition of daily living
skills and a functional vocational
evaluation.

Starting with the IEP fo be in place
when the child turns age 16 (or
younger if determined appropriate)
and continuing until the student is no
longer eligible for special education
services, the TEP Team must:

o actively involve the child in his or
her IEP development;
base the IEP on the child's
strengths, preferences, and inter-
ests;
determine the child's post-school
goals;
determine needed transition ser-
vices; and
ensure the transition services the
student requires in order to meet
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the student's postsecondary goals
are provided.

The components of the IEP — the pre-
sent levels of academic achievement
and functional performance (PLAAFP),
transition services, least restrictive
environment, related services, partici-
pation in general education curriculum,
annual goals (including short-term ob-
jectives/benchmarks when required),
etc. — are interrelated and connected.
Beginning no later than development of
the IEP to be in place when the child
turns 16 (or younger if appropriate),
the IEP should be heavily influenced by
transition planning and services to pre-
pare the student for adult life.

If transition planning is to be effec-
tive, all of the discussion and decision-
making in the IEP Team meeting must
result in a comprehensive, coordinated
program that brings the parts of the
IEP together fo prepare young people
for the adult world.

TIP - The entire IEP for every stu-
dent, beginning no later than the IEP
in place when the student turns 16
years of age (or younger if deter-
mined appropriate), should become
future-directed, goal-oriented, and
based upon the student’s strengths,
preferences, and interests. The stu-
dent should be actively involved in
planning his or her fransition goals
and services and participating in all
meetings. The postsecondary goals
should be those of the student’s, not
the teachers’ or parents'.




Transition Services

IEP Requirements

What the Federal Regs. Say ...

Beginning not later than the first IEP to
be in effect when the child turns 16, or
younger if determined appropriate by
the IEP Team, and updated annually,
thereafter, the IEP must include appro-
priate measurable postsecondary goals
based upon age appropriate transition
assessments related to training, educa-
tion, employment, and, where appropri-
ate, independent living skills; and the
transition services (including courses of
study) needed to assist the child in
reaching those goals. Sec. 300.320(b).

What the Regulations Mean ...

When a child with a disability turns age 16,
or even younger if the IEP Team deter-
mines appropriate, it is mandatory that the
child's IEP contains measurable postsec-
ondary goals and for the IEP to include
specific transition services based on tran-
sition evaluations and the student's
strengths, preferences, and interests.

The transition services the child requires
must be designed to progress foward and
achieve their desired postsecondary goals
by the time the student graduates or ages
out of special education services from the
school district. As with other IEP services,
students’ transition services must be re-
viewed at least every year and revised as
needed to meet their individualized needs.
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In many instances, it will be important to
address and provide fransition services to
children at age 14 or younger, such as chil-
dren with disabilities deemed “at risk” of
dropping out of school or children who need
to make decisions regarding their academic
track. As a child moves through the public
school system, there are certain dates or
deadlines when decisions must be made re-
garding the child's academic path. This is
usually done in 7th or 8th grade. Prior o a
child with a disability reaching that point, it
would be appropriate for transition services
to begin, if they are not already in place.

What Parents Should Know ...

Transition services are the culmination
of a child with a disability's public
school education.  Everything the
school has provided prior to the actual
transition services should have been
leading in that direction, as a purpose
of IDEA is to prepare a child for fur-
ther education, employment, and inde-
pendent living.

Schools must conduct evaluations to
help determine a child’'s needs in the
area of transition services. Then, the
services provided should be dictated
by what the child wants for life be-
yond high school, such as employment,
independent living, and/or further
education, etc. The student's classes
and special education services should
be sufficient to prepare the student
for those outcomes.

Parents should insist that transition
services be provided when they believe
it to be appropriate for their child.
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Transition Services

Transition IEP Team Members

What the Federal Regs. Say ...

The public agency must invite a child with
a disability to attend the child's TEP Team
meeting if a purpose of the meeting will
be the consideration of the postsecond-
ary goals for the child and the transition
services needed to assist the child in
reaching those goals.... Sec. 300.321(b)(1).

If the child does not attend the IEP
Team meeting, the public agency must
take other steps to ensure that the

child's preferences and interests are con-
sidered. Sec. 300.321(b)(2).

To the extent appropriate, with the con-
sent of the parents or a child who has
reached the age of majority, in imple-
menting the requirements of paragraph
(b)(1) of this section, the public agency
also must invite a representative of any
participating agency that is likely to be
responsible for providing or paying for
transition services. Sec. 300.321(b)(3).

What the Regulations Mean ...

If a purpose of an IEP Team meeting is to
consider a student’s postsecondary goals or
transition services, the school must invite
the student to be a part of the IEP Team.
The student's preferences and interests
are paramount to appropriate transition
planning. If the student does not attend an
IEP Team meeting, the school must take
whatever steps are necessary to make sure
the student’s preferences and interests are
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known and considered by the IEP Team. It
would do little good for the rest of the IEP
Team fo attempt to determine a student's
postsecondary goals and needed transition
services without the student’s inpuft.

Transition services may require services
beyond what can be provided by a school,
such as vocational rehabilitation services,
independent living services, employment,
etc. The school must make sure that a rep-
resentative from other agencies that may
be responsible for providing transition ser-
vices is invited to be part of the student's
IEP Team. The parents or child (if of age of
majority) must consent fo such participat-
ing agency's participation. If the represen-
tative from a participating agency cannot
attend, the school must take other steps to
ensure the agency's participation at the IEP
Team meeting, such as through conference
calls, written reports, or other means.

What Parents Should Know ...

Parents should encourage their child
to attend IEP Team meetings. If par-
ents want the school to invite a repre-
sentative from another agency fo an
IEP Team meeting, they should let the
school know in advance of the meeting
and be sure to provide written consent
for that person to attend.




Transition Services
Agency Responsibilities

What the Federal Regs. Say ...

Failure to meet transition objectives -
Participating agency failure. If a partici-
pating agency, other than the public
agency, fails to provide the transition ser-
vices described in the IEP in accordance
with Sec. 300.320(b), the public agency
must reconvene the IEP Team to identify
alternative strategies tfo meet the transi-
tion objectives for the child set out in the
IEP. Nothing in this part relieves any par-
ticipating agency, including a State voca-
tional rehabilitation agency, of the re-
sponsibility to provide or pay for any tran-
sition service that the agency would oth-
erwise provide to students with disabili-
ties who meet the eligibility criteria of
that agency. Sec. 300.324(c).

What the Regulations Mean ...

Responsibilities for providing transition ser-
vices may be assigned to different partici-
pants (school personnel, agency representa-
tives of state, local, and private agencies) at
the TEP Team meeting, but the school dis-
trict has ultimate and overall responsibility
for ensuring the services have been pro-
vided. Where participating agencies are
providing transition services, the school
should have ongoing communication with
such agencies to make sure the services are
being provided, such as through written pro-
gress reports or other means of communica-
tion, or by contacting the parent or student,
or conducting a review of the IEP.
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The TEP must document which participating
agencies, in addition to the district, are re-
sponsible for providing or paying for transi-
tion services to the child and what specific
services those agencies will provide.

If a participating agency fails to provide
agreed-upon services, the district must ini-
tiate an IEP Team meeting as soon as possi-
ble to identify alternative strategies. Possi-
ble alternative strategies might be: referral
to another agency, identifying another fund-
ing source, or for the school itself to pro-
vide the needed service. Schools should
not, however, automatically bear the cost of
fransition services that should be borne by
another agency. For example, if a public
agency is obligated under federal or state
law to provide or pay for transition services,
that public agency must fulfill that obliga-
tion, either directly or through contract or
other arrangement.

What Parents Should Know ...

The child's school district is responsi-
ble for ensuring that the child receives
a FAPE. This includes planning and co-
ordination of transition services
through development of an IEP.

Parents/students may be assigned spe-
cific transition services activities, such
as visiting college campuses, adult resi-
dential placements, etc. However, the
ultimate responsibility for ensuring
tasks are completed falls on the school.

TIP - Parents should be wary of
schools that refuse to invite appropri-
ate participating agencies and should
insist on their participation.
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